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He who is poorly acquainted with the history of the efforts to improve
elementary education in our large cities does not know that the chief protest
against progress is likely to come from successful business men. They have
clamored for the three R’s as the essential and exclusive material of primary
education-knowing well enough that their own children would be able to get the
things they protest against. Thus they have attacked as fads and frills every
enrichment of the curriculum which did not lend itself to narrow economic ends.
Let us stick to business, to the essentials, has been their plea, and by business
they meant enough of the routine skills in letters and figures to make those
leaving the elementary school at about the fifth or sixth grade useful to their
business, irrespective of whether pupils left school with an equipment for
advance and with an ambition to try to secure better social and economic
conditions for their children than they themselves had enjoyed.

(ff%F1 John Dewey,1917, School and society )
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Foster creativity by buying low and selling high in the world of ideas—defy the crowd. Creativity is as much an
attitude toward life as a matter of ability. We routinely witness creativity in young children, but it is hard to find in
older children and adults because their creative potential has been suppressed by a society that encourages intellectual
conformity. We begin to suppress children's natural creativity when we expect them to color within the lines in their
coloring books.

Creative work requires applying and balancing three abilities that can all be developed (Sternberg 1985, 1988b;
Sternberg and Lubart 1995).

« Synthetic ability is what we typically think of as creativity. It is the ability to generate novel and interesting
ideas. Often the person we call creative is a particularly good synthetic thinker who makes connections between
things that other people don't recognize spontaneously.

o Analytic ability is typically considered to be critical thinking ability. A person with this skill analyzes and
evaluates ideas. Everyone, even the most creative person you know, has better and worse ideas. Without
well-developed analytic ability, the creative thinker is as likely to pursue bad ideas as to pursue good ones. The
creative individual uses analytic ability to work out the implications of a creative idea and to test it.

o Practical ability is the ability to translate theory into practice and abstract ideas into practical accomplishments.
An implication of the investment theory of creativity is that good ideas do not sell themselves. The creative
person uses practical ability to convince other people that an idea is worthy. For example, every organization
has a set of ideas that dictate how things, or at least some things, should be done. To propose a new procedure
you must sell it by convincing others that it is better than the old one. Practical ability is also used to recognize
ideas that have a potential audience.

Creativity requires a balance among synthetic, analytic, and practical abilities. The person who is only synthetic may
come up with innovative ideas, but cannot recognize or sell them. The person who is only analytic may be an excellent
critic of other people's ideas, but is not likely to generate creative ideas. The person who is only practical may be an
excellent salesperson, but is as likely to sell ideas or products of little or no value as to sell genuinely creative ideas.
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In a discipline, punishment is only one element of a double system: gratification-punishment.  And it is this
system that operates in the process of training and correction [ ... J [ which ] makes possible a number of
operations characteristic of disciplinary penality. First, the definition of behaviour and performance on the
basis of the two opposed values of good and evil; instead of the simple division of the prohibition, as
practiced in penal justice, we have a distribution between a positive pole and a negative pole; all behaviour
falls in the field between good and bad marks, good and bad points. [ ... ] What we have here is a
transposition of the system of indulgences. And by the play of this quantification, this circulation of awards
and debits, thanks to the continuous calculation of plus and minus points, the disciplinary apparatuses
hierarchized the ‘good” and the ‘bad’ subjects in relation to one another. Through this micro-economy of a
perpetual penality operates a differentiation that is not one of acts, but of individuals themselves, of their
nature, their potentialities, their level or their value. By assessing acts with precision, discipline judges
individuals “in truth’; the penality that it implements is integrated into the cycle of knowledge of individuals.

g[F1 Michael Foucault [ The Means of Correct Training] in Elliott, A. (Ed.) (1999). The Blackwell Reader in Contemporary

Social Theory. Oxford: Blackwell Publishers Ltd.
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