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(I g1 2 3. S. Mill > On Liberty)

The human faculties of perception, judgment, discriminative feeling,
mental activity, and even moral preference, are exercised only in making
a choice. He who does anything because it is the custom, makes no
choice. He gains no practice either in discerning or in desiring what is best.
The mental and moral, like the muscular powers, are improved only by
being used. The faculties are called into no exercise by doing a thing
merely because others do it, or by believing a thing only because others
believe it. If the grounds of an opinion are not conclusive to the person's
own reason, his reason cannot be strengthened, but is likely to be
weakened by his adopting the opinion:------

He who chooses his plan for himself, employs all his faculties. He must
use observation to see, reasoning and judgment to foresee, activity to
gather materials for decision, discrimination to decide, and when he has
decided, firmness and self-control to hold to his deliberate decision. And
these qualities he requires and exercises exactly in proportion as the part
of his conduct which he determines according to his own judgment and
feelings is a large one.
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(I §f#F 1 = John Dewey, Democracy and education )

The primary condition of growth is immaturity. But the prefix 'im' of the
word immaturity means something positive, not a mere void or lack. ------
When we say that immaturity means the possibility of growth, we are not
referring to absence of powers which may exist at a later time; we express
a force positively present—the ability to develop.

Our tendency to take immaturity as mere lack, and growth as something
which fills up the gap between the immature and the mature is due to
regarding childhood comparatively instead of intrinsically. We treat it
simply as a privation because we are measuring it by adulthood as a fixed
standard. This fixes attention upon what the child has not, and will not
have till he becomes a man. ------

When we abandon the attempt to define immaturity by means of fixed
comparison with adult accomplishments, we are compelled to give up
thinking of it as denoting lack of desired traits. ------ Life means growth, a
living creature lives as truly and positively at one stage as at another, with
the same intrinsic fullness and the same absolute claims. Hence
education means the enterprise of supplying the conditions which insure
growth, or adequacy of life, irrespective of age.
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"For the creation of democratic society,” Dewey concludes, "we
need an educational system where the process of moral-intellectual
development is in practice as well as in theory a cooperative transaction
of inquiry engaged in by free, independent human beings who treat ideas
and the heritage of the past as means and methods for the further
enrichments of life, quantitatively and qualitatively, who use the good

attained for the discovery and establishment of something better."

(4% p Cremin, L. A.(1959). John Dewey and the Progressive-Education
Movement, 1915-1952. The School Review, 67(2), pp.160-173)
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History as a discipline would be in trouble without sophisticated
society theory, and social theory would be in even deeper trouble without
history. This does not, however, mean that each and every historian needs
a degree in philosophy, sociology, psychology, politics, economics,
anthropology and women’s studies. Often, it is sufficient to have a good
knowledge of the major question raised in general debates among
historians. In the words, we need to make a distinction between history as

a discipline and individual historians.

(ﬁ% E I Miller, P.(1989). Historiography of compulsory schooling: What is
the problem? History of Education, 18(2), pp. 123-144)
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Intrinsic motivation to learn.

The learner's creativity, higher order thinking, and natural curiosity all
contribute to

motivation to learn. Intrinsic motivation is stimulated by tasks of optimal
novelty and

difficulty, relevant to personal interests, and providing for personal choice and
control.

Curiosity, flexible and insightful thinking, and creativity are major indicators of
the learners' intrinsic motivation to learn, which is in large part a function of
meeting basic needs to be competent and to exercise personal control. Intrinsic
motivation is facilitated on tasks that learners perceive as interesting and
personally relevant and meaningful, appropriate in complexity and difficulty to
the learners' abilities, and on which they believe they can succeed. Intrinsic
motivation is also facilitated on tasks that are comparable to real-world
situations and meet needs for choice and control. Educators can encourage and
support learners' natural curiosity and motivation to learn by attending to
individual differences in learners' perceptions of optimal novelty and difficulty,
relevance, and personal choice and control

Y5 H 9
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We distinguish among three kinds of cognitive demands: essential processing,
incidental processing, and representational holding.

Essential processing refers to cognitive processes that are required for making
sense of the presented material, such as the five core processes in the cognitive
theory of multimedia learning—selecting words, selecting images, organizing
words, organizing images, and integrating. For example, in a narrated
animation presented at a fast pace and consisting of unfamiliar material,
essential processing involves using a great deal of cognitive capacity in
selecting, organizing, and integrating the words and the images.

Incidental processing refers to cognitive processes that are not required for
making sense of the presented material but are primed by the design of the
learning task. For example, adding background music to a narrated animation
may increase the amount of incidental processing to the extent that the learner
devotes some cognitive capacity to processing the music.

Representational holding refers to cognitive processes aimed at holding a
mental representation in working memory over a period of time. For example,
suppose that an illustration is presented in one window and a verbal description
of it is presented in another window, but only one window can appear

on the screen at one time. In this case, the learner must hold a representation of
the illustration in working memory while reading the verbal description or must
hold a representation of the verbal information in working memory while
viewing the illustration.
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I shall start first with some thoughts about the inner logic of any pedagogic prac-
tice. A pedagogic practice can be understood as a relay, a cultural relay: a uniquely
human device for both the reproduction and the production of culture. As I have
said eatlier, I shall distinguish between what is relayed, the contents, and how the
contents are relayed. That is, between the ‘what’ and the ‘how’ of any transmission.

When I refer to the inner logic of a pedagogic practice I am referring to a set of
rules which are prior to the content to be relayed (Figure 3).

Rules Practices

Visible (explicit)
Hierarchy
Autonomous Dependent
Knowledge - Market -
specialized: specialized:
e ) ;
g:gzenc integrated integrated
Invisible (implicit)
Criteria

Intra-individual Inter-group

Integrated

Figure 3 Pedagogic practices: generic forms and modalities. Whereas invisible pedagogies
are always likely to relay integrated or embedded skills/subjects, visible
pedagogies, especially of the autonomous type, are more likely to relay
differentiated skills/subjects.



The relationship basic to cultural reproduction or transformation is essentially the
pedagogic relation, and the pedagogic relation consists of transmitters and acquirers.
I shall examine the internal logic of this relationship. In fact, I consider the funda-

mental logic of any pedagogic relation.

4 p Basil Bernstein [Social Class and Pedagogic Practice ]
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No social study that does not come back to the problems of biog-
raphy, of history and of their intersections within a society has
completed its intellectual journey. Whatever the specific prob-
lems of the classic social analysts, however lmited or however
broad the features of social reality they have examined, those
who have been imaginatively aware of the promise of their work
have consistently asked three sorts of guestions:

(1} What is the structure of this particular society as a whole?
What are its essentizl components, and how are the}r related to one
another? How does it differ from other varisties of social order?
Within it, what is the meaning of any particular feature for its
continuance and for its change?

(2) Where does this society stand in hurnan history? What are
the mechanics by which it is changing? What is its place within
and its meaning for the development of humanity as a whole?

ST8T1 > H 9



How does any particular feature we are examimng affect, and
how is it affected by, the historical peried in which it moves?
And this period—what are its essential features? How does it
differ from other periods? What are its characterisic ways of
history-making?

{3} What varieties of men and wommen now prevail in this so-
ciety and in this period? And what varieties are cOmmg 1o prevail?
In what ways are they selected and formed, liberated and re-
pressut fade sensitive and blunted? What kinds of human na-
ture’ are revealed in the conduct and character we observe in
this society in this period? And what is the meaning for "human
pature’ of each and every feature of the society we are examining?

# p C.W. Mills [ The Promise]
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