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(I i< 1+ L. Kohlberg, Indoctrination versus relativity in value education )

One is to call moral education socialization. Sociologists have sometimes
claimed that moralization in the interests of classroom management and
maintenance of the school as a social system is a hidden curriculum; that
it performs hidden services in helping children adapt to society. They
have argued that, since praise and blame on the part of teachers is a
necessary aspect of the socialization process, the teacher does not have to
consider the psychological and philosophic issues of moral education. In
learning to conform to the teacher’s expectations and the school rules,
children are becoming socialized, they are internalizing the norms and
standards of society. ... This approach is a cop-out. In practice, it means
that we call the teacher’s yelling at her students for not putting their
books away socialization. To label it socialization does not legitimate it
as valid education, nor does it remove the charge of arbitrary
indoctrination from it. Basically, this sociological argument implies that
respect for social authority isa moral good in itself. Stated in different
terms, the notion that it is valid for the teacher to have an unreflective
hidden curriculum is based on the notion that the teacher is the agent of
the state or the social system, rather than being a free moral agent dealing
with children who are free moral agents.
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(I < 1+ John Dewey, Traditional vs. progressive education )

Mankind likes to think in terms of extreme opposites. It is given to
formulating the beliefs in terms of Either-Ors, between which it recognizes
no intermediate possibilities. ......Educational philosophy is no exception.
The history of educational theory is marked by opposition between the idea
that education is development from within and that it is formation from
without; that it is based upon natural endowments and that education is a
process of overcoming natural inclination...

At present, the opposition tends to take the form of contrast between
traditional and progressive education. ...... The traditional scheme is one
of imposition from above and from outside. It imposes adult standards,
subject-matter, and methods upon those who are only growing slowly
toward maturity. The gap is so great that the required subject-matter, the
methods of learning and of behaving are foreign to the existing capacities
of the young. Consequently, they must be imposed.

The rise of what is called new education and progressive schools is of
itself a product of discontent with traditional education. In effect it is a
criticism of the latter. ...... We may discover certain common principles
amid the variety of progressive schools. To imposition from above is
opposed expression and cultivation of individuality; to external discipline
Is opposed free activity; to learning from texts and teachers, learning
through experience; to prepare for a remote future is opposed making the
most of the opportunities of present life... It takes its clew from that which
Is rejected instead of from the constructive development of its own
philosophy.
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Schooling is not a progressive good but rather the means by which
the masses are kept in and come to know their places. Indeed, schools are
essentially institutions of training, socialization, and indoctrination where
children acquire proper personal and social habits, come to see the world
through concepts that ensure a proper view of social reality, and learn the
'‘truths’ that justify habits as virtues and render articulate the concepts in
the popular mind. Because the essential purpose of popular education is
to control the masses (and to provide a control that is more complete and
effective than ignorance and illiteracy), refinements and extensions of the
school system must be viewed as simply improvements in the

mechanisms of control.

(ﬁ% F ISchnell, R. L. (1979).Childhood as ideology: A reinterpretation of the common
school. British Journal of Educational Studies, 27(1),pp.7-28)
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From the standpoint of the child, the great waste in the school comes
from his inability to utilize the experiences he gets outside the school in
any complete and free way within the school itself; while, on the other
hand, he is unable to apply in daily life what he is learning at school. That
Is the isolation of the school—its isolation from life. When the child gets
into the schoolroom he has to put out of his mind a large part of the ideas,
interests, and activities that predominate in his home and neighborhood.
So the school, being unable to utilize this everyday experience, sets
painfully to work, on another tack and by a variety of means, to arouse in

the child an interest in school studies.

(% E ' Dewey, J. (1897). The School and Society. Chicago, Ill.: The University of
Chicago Press.)
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Teachers need to learn three things to expand their power in the
classroom. First, they need to learn how to analyze practice--both other
teachers' practice and their own. By "analyze," | mean that they need to
think about the relationship between teaching and learning in a
cause-and-effect kind of way. So if a particular student isn't learning, the
teacher can generate a hypothesis that links back to the instruction.

That kind of analysis hasn't been a part of many professional
development programs--almost none. The programs are leaving things
implicit that should be made explicit. Teachers not only need the
opportunity to do that kind of analysis, but they also need guidance in
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how to do it.

Second, teachers need to be exposed to alternatives. That poses a
challenge. We've learned from our TIMSS video studies that there's less
variation in U.S. teaching practices than you might expect, so if you want
to find truly new ways of teaching, you have to go out and seek them.

Third, teachers need judgment to know when to employ which method.
That judgment is based on analysis and looking at alternative practices.
Teaching is so complex. There's not one teaching practice that's always
the best thing to do; it depends on the situation.

~ ~ Robert Sternberg - 2009 =F 1= [F¥EHY R > P93 ¢ You are

probably familiar with the first three Rs: reading, 'riting, and'
rithmetic. So let me focus on the other three: reasoning, resilience,
and responsibility.
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Reasoning

Reasoning is a broad term that encompasses the comprehensive set of
thinking skills that a person needs to be an engaged, active citizen of the
world. These skills include
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® Creative thinking to generate new and powerful ideas.

® Critical and analytical thinking to ensure that the ideas (your own and
those of others) are good ones.

® Practical thinking to implement the ideas and persuade others of their
value.

® \Wise thinking to ensure that the ideas help build a common good.

Resilience

Resilience refers to persistence in achieving goals despite the obstacles
life places in our way. Some children grow up with many obstacles
strewn across their paths; others have relatively smooth roads to travel.
Either way, everyone encounters roadblocks sooner or later; the question
Is how you surmount them. Resilience involves

Willingness to defy the crowd in your thinking and actions — to take
the road less traveled.

Willingness to surmount obstacles in trying to achieve your goals.
Passion in your pursuits — going for your goals with drive,
motivation, and personal involvement.

Self-efficacy — belief in your ability to achieve your goals.

Responsibility
Responsibility covers the ethical and moral dimension of development.
Four components are particularly important:

Ethics — distinguishing right from wrong.

Wisdom — forging or following a path that represents a common
good and balances your own interests with those of others.

Care — genuine understanding of and empathy for others' well-being
that goes beyond an intellectual sense that you should care.

Right action — not only knowing the right thing to do, but doing it.
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In reality, however, the nature and function
of school discipline is something altogether
different. It is not a simple device for securing
superficial peace in the classroom—a device
allowing the work to roll on tranquilly. It is the
morality of the classroom, just as the discipline of
the social body is morality properly speaking.
Each social group, each type of society, has and
could not fail to have its own morality, which
expresses its own make-up.

Now, the class is a small society. It is therefore
both natural and necessary that it have its own
morality corresponding to its size, the character
of its elements, and its function. Discipline is this
morality. The obligations we shall presently enu-
merate are the student’s duties, just as the civic or
professional obligations imposed by state or cor-
poration are the duties of the adult. On the other
hand, the schoolroom society is much closer to
the society of adults than it is to that of the family,
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It is by respecting the school rules that the
child learns to respect rules in general, that he
develops the habit of self~control and restraint
simply because he should control and restrain
himself. Tt is a first initiation into the austerity of
duty. Serious life has now begun.

This, then, is the true function of discipline.
[t is not a simple procedure aimed at making the
child work, stimulating his desire for instruction,
or husbanding the energies of the teacher. It
is essentially an instrument—difficult to
duplicate-—of moral education.

}ﬁﬁﬁl Emile Durkheim [ Moral Education] in Ballantine, J. H.& Spade, J. Z.

(2004). Schools and Society: A Sociological Approach to Education. CA:
Wasaworth/Thomson Learning.
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The convertibility of the different types of capital is the basis of the strategies aimed at ensuring
the reproduction of capital (and the position occupied in social space) by means of the conversions
least costly in terms of conversion work and of the losses inherent in the conversion itself (in a given
state of the social power relations). The different types of capital can be distinguished according to
their reproducibility or, more precisely, according to how easily they are transmitted, i.e., with more
or less Joss and with more or less concealment; the rate of loss and the degree of concealment tend to
vary in inverse ratio. Everything which helps to disguise the economic aspect also tends to increase
the risk of loss (particularly the intergenerational transfers), Thus the (apparent) incommensurability
of the different types of capital introduces a high degree of uncertainty into all transactions between
holders of different types. Similarly, the declared refusal of calculation and of guarantees which char-
acterizes exchanges tending to produce a social capital in the form of a capital of obligations that are
usable in the more or less long term (exchanges of gifts, services, visits, etc.) necessarily entails the
risk of ingratitude, the refusal of that recognition of nonguaranteed debts which such exchanges aim
to produce. Similarly, too, the high degree of concealment of the transmission of cultural capital has
the disadvantage (in addition to its inherent risks of loss) that the academic qualification which is iis
institutionalized form is nejther transmissible (like a title of nobility) nor negotiable (like stocks and
shares).

fif 1 Pierre Bourdieu[ The Forms of Capital Jin Sadovnik, Alan R. (Ed.) (2007).
Sociology of education: a critical reader. New York: Routledge.

5T10F1 > 4 16



A2 ERT R

102F&R% 1 2PELHEL TR PRI
il KTE > 2h— R

FEp i [13:00 — 15:00)

QU PO L T P
HFE _J%_ﬁ 73 100 55 o
gy [ﬁﬁnﬁ%ﬂﬁ SR g S

b -9 G- Mg [FF BRI (- )]

- #Wma’ﬁgﬂilm% {45 (significance testing ) [IUEL 4 FUH[= it
FAE-EL {7 B TR e v F WUHﬁ‘UfI‘/F} 1) ? %ﬁ J/?Fl
= *ﬁf@ﬁjﬂ ’ %’%ﬁﬁﬂﬁjﬂ?ﬁ# PRI TR i‘%ﬁ M

T BRI R SR IR R R

All studies differ. The important question to address is how their
findings vary as a function of their differences. Meta-analysis
attempts to do this by describing their differences and their findings
In quantitative ways that permit the statistical analysis of
relationships, central tendencies, and other interesting quantitative
features. The question of “sameness” is not an a priori question at all;
apart from being a logical impossibility, it is an empirical question.
No two studies are the same. All studies differ and the only
interesting questions to ask about them concern how they vary across
the dimensions or properties we conceive of as important.
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